CAN-DO Y A b & HHt L 72 HH
BB oE T

1. CAN-DO VX FDOBAEDHEENDLHD V)

2001 4E 12 WM 3L [5] /A 2% CEFR  (Common European Framework of Refer-
ence for Languages : Learning, teaching, assessment, I — O v V5 ikt
Sk £%# LT 5, CEFR BHROEFHFICHEL G2 TE 7,
AARDIFEHFIZ S CEFR OFEIIMEFHIZIEA > T b CEFR £ 5~ T
bHIEN L LA BVRDL LNzw2S, [CAN-DO U A M vz,
Wl EBHHNILEVER S, 33227 —2 a3 Yig) % [CAN-DO
D TRBL TV HZHFTH S Z b, LIFLIE, CEFR X CAN-DO
YA REMEIN TS, HATIE, SFE&F7% CAN-DO VY A METEL
TVLNEDIE %5725 D), CEFR DZMTH %,

HAIZBIT S CEFROMZE L L T, 3/ RFEE LR
TN— T OWENPRENTH S, HEAOI Y727 A MZH -7z CEFR %
EBRETHDLEV)ZEZIDS, [BSHEEMREEEL T D/, W,
KO % 5 HEFEHE ORI AT (RIRIZE A) | 29/
FKaeRELT RNV —T FEERPRILFAERFONTFHCL 7V —T
D—HTHAH) 12& 5T 2004 705 2007 4 £ TI7HM, CEFR-Japan %
e L 72o %@ CEFR-Japan % & 512, ZX4MWDNH 5L DICT L7201
NI SIS M E, REELREARET IRV -7 (HLL, &
BRI L TNV —TD—HTHhs) 25 [/ W, & KO—HTLH%E
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I 2= — v a VB OREREORE & ZOMEE (RIS A)
) TFZERRELZHLD #LA, 2012 4F12 CEFR-] % 58p & &7z, CEFR-J I,
EBZAN, B, ROHE & EE R RS E % i 512 CAN-DO state-
ments DL 2 DEERR T > r — PEOR R Z KBS N2 24D DH
HBHETH 5,

R, HAROZEKRHEEIZB VTS CEFRITK X 8% LIT LA
D7z KEFEIIBWTIE 2004 FEEHP S, WD LHFEDOFEHFICB VT
CEFR O#AH ALY A b N7z, Bl ZIE, FKIRKFOFM 1AL, 24
HEERMRE LBEEE 7O I LBV TIEICEFR #5312 L T4 H
REER A LIoIRELRITY, —EDOLNIVELFEICIE, S5 ICHEMRY
RYFEOREERITo T d, T2, BWKRFD 6 FE T, 2FLEHE
WEET T 7T 228 WT CEFR #2312 L 72 action-based ® I X = = %
TATTTU=F DD FEEIMTONT VL MRFEbHFE—TF A,
a2 R T\ b,

ZFNTIE, HEROMEFELEL U TIEE) THH I Ho HEOHE
HEHFICBWTIE, CEFRIZIZEAEREL TV ARWVE W) BRAND 5
7% (Sugitani & Tomita, 2012), EFfE, CEHEHFE OIREDT, KHELENHT
BOHBELRAZ% P02 CEFR 2% (2 L7z [CAN-DO U Z b OfF
MHEADDH %o 2011 12, SCHREAE L, [EIFEILEEE & L T o3k
M LO7=OD 5 DORET & BARWHR : HiELFREE ) RO TE
B LEPRII A=Y a VREIIOTED DI &) BURR 5%
FL7co TOSODWEDVEOD, [HEFEITKD HNDHFEINIONT,
ZOERIRIZ IR - BEET 5] L WO RETH B, Ak, [ -
BRI, FEBEAES [CAN-DO U A b OB THEE - 8ET D
b, TOERRNALIET 2, ERLHEREARL, KFRIFER
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EHELRE - AT ABICSE L AR RSS20 &, BB
4T CrbRlEd, 20114)] & d 2. ZhIcEoSWT, [HEFERE
\281F % CAN-DO VJ A + DI T O 5 5E HIERE BT 2 Miaf k]
732013 4F 2 H 20 HBIfE, 8 mfHfe s, [ - &EEFRIZBIT 5 CAN-
DO VA FORTOFEFZEHEHEDTZODFL|E ] BERLODOH 5,
COFGIF121E, CAN-DO ) A FofEY J;, FEHBEORREOHT, I
A (BRI, FMOZEFBRIRER~OEL L) & Eh5Hh
DT CRBMEN TV 5,

51T, B ENERIC S OREERET AR, BOoBKBER
KL ER D, BEICINBRETIE TR TOAVEEFR T [CAN-DO )
AN APERE N TS, £72, duifpdE, RRE, ZHETIE, Befo
FTRTC DR EEFEAH [CAN-DO ) A b | OFERIZIY LA TV S,
CDOXHIZCAN-DO ) A M, HAEDEEHE L) PERFBLIZLD
JE BB E T L T o

2. CEFR DOIEE

BIHTHER72EB), HROFEFEHFIZB W TH CEFR ~NO LAY
FoTWd, LLaAH, HaEkZ L, CEFR & 59 L FiEH#Ex
IRLBBHZTERE SN TWE, T, HARZITOMETIEZ <,
F—a 8BV TYH, CEFRICET 20%EDIZE A L1d, CAN-DO J X
N SZ LRGBS D D O L) HICEREH T TNz, HIE
ML TAMHBICESAEENT VS, 2O D CEFROEE R A v
-V TCHhLHETERT LR EZHFNTNE L) THAS (Byram & Par-
menter, 2012 ; Kohonen, 2012), #ZC, Z®+t 7 ¥ 3 »Tl%, CEFR®
HERZOWTHHALWER S,
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CEFR &, SFfFEECFREL VOB AN EIZESRATELT,
D% T AR LTI L T A% K (social agent) TH %
EEZTAL, 72, NEFREFEOBEME LT, #HEREES) (plurilingual
competence), #ALEESJ (pluricultural competence), K OV#EH# O HAE
OEZEWARFAL, FHEEPLOBELFEEZEHNL T D (Uhit,
2009 ; Kohonen, 2004) . #SFRAET) - BIOULRE L 1&, 8 LHBOF
AP HEN AR REEVENS I I a2 — v a YR LR E
RESTDERIIDOZ L 2T, TORDZHOEETEVET LR LM =
R 2=4—3 3 YEEJ) (intercultural communicative competence) & 72 5,
CITWIH R aIa=r—2a vl 332a=7—2 3 Vi
NOHREI/TOTIERL, SHEHEOMARN, W RRDPEEL D
G, M LTRGBS AZENTELRITHY), HE
WEERFL, ZRMEEZEALLEEITH S (Kohonen, 2004, 2009)0 < D
L) %EeIIE, BROZ L LH L, — A RAMERERBRTIZM N 2 Vi
Thh, Bt aIa=r—a vz B0 57200 EREHE
&, BRDOZ L oAb Wm e ER L7 8F £ %25, CEFR

CEFRD4}[E
FEHEOHK

B = 2
s = r— g
“HE

ERH OB

1 CEFR OYVERRFE DO H Y
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WS CHERERE O S ) 120 HWIE, FEEFOHBETH L, TNIZH
LTid, &IZFEL K #B~X 5,

3. BELALEFBEOHE

CEFR IZH:DO K HEREHB O L ) 1 2O EMIE, #EBE (SHE#HE)
ODHEAETH I LIZH b, CEFRICHI AN TR HAIZIE, FI2220
HEEOM &2 H 5 L FHI T 5 (Kohonen, 2009), 12 HIX, AEHTE
AEML, SHEEERSHEENICB 5 A2 EWT 2 LS 7 0 5
BCEBEFOLOTH B, 2081, #4 - BUAM M, LRI
Mz 7zb 0T, B, flifE, B SCEE L -EREFSORBTH S,
CO2O0HBELZNENE ) V) DDEEKRTLDPRTNI ),

31 DEFHNAE,SRAEE

CHZHME A S BB HEOHEEZ, BEOMEOEEETH 5
Holec 1Z, kDX HIZEFKL TWw5b, HEELAFEELE [HFEHHO
FERPEMT DO G gL, [HHOFROT— Va2,
FHONBERFEOED T 2, TOFBILELRHM &R, LT
B A, FHOMFEAEAZE= s — L0, FHEFMLAZY TS
TENTELYEE] THDH (Holee, 1981) . ZOHFEX, HAO¥HE
BIZBWTOHEZEDLLTWAS, Zd Holec DEFRE S 512, WHEIZE
L7z0%5, HAE CHEELENRE 2 %72 L7 Benson TH 1), TRIEH
L EEE [FHEH, BA7otR, FENELW) 320N
IZBWTC, HOOFE 23 NaO—VTELHEEE] ThhHELEHROTT
W5 (Benson, 2001)e ZD3ODL N NVIEBHEWIZHTZ L TWAHELDT
%, MECEELES>TWE, 20320 L%, 9P LFELL
RTwn, FEEHICIE, S AZOHNERDIZY, A7 D720IZ5
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TRy A7 DI\ LREL P2 EIR L7720, & A7 %479 _— AW
fMEzE=y—L72), A7 &%l L72&ICIE, TORRZIFILZ)§
LT ENEEND, ROBHMTOLADL VL, BEIZBICAZRWE
EZETUYATHL, ZII2UE, MHHMLAY, SHLAY, BELAEZDVTS
BT OECADRETND, VOO LFERA NI TV —3ZOLVIZEE
NTWE, REDOLNNVIE, FENEOI Y b a—VTH LY, #FE, &
FNTIT)EETIE, FERBVPFENECHROL L EHL V. o T,
HENCBIDLEETHLT 7 ALY 5 —ICBTHFEFEHIE LTHET
ENDTENLV, LaL, BENTHFEELNS L BREFENEE 3~
PO—VTELFEEDNRETH %, B2, 7O =7 MEER) Y —F
L TCTVLEYT—2arveft) hEDOR¥EIEZ SN S (Benson,
2007 ; Ozeki, 2007) o

Holec %> Benson 2% 5% L 72 Bt L 72 B H OEFRIE, HHLHEFETW
O HOHERE)), BAGHESETY ) X Y BHMOER L 1FIT—HL T b,
HOF#ERE) & 1x, BEmE, TEICE LT, M A X VEES LT
&)L, s =Mk, IR S 58872487 (Schunk
& Zimmerman, 1998, 2007 ; Zimmerman, Bonner & Kovach, 2006), T 72,
Ay EMEF [HREOBMO LI, ) —EE LN VORRI O FORRA
Wb EVHEENPSETNLDTHS (Black, McCormick, James &
Pedder, 2006) . * & #8401, #@% [HOORMRLRBA 7O LA IZOWTD
ML V)RR &, [RRME Iy ba— 3 HEENAE] o
20N TWE (M2EBMR),

A5 FBEINC BT % Jiak, B &Mk (person knowledge), 7 W 9 41
% (strategic knowledge), % A 7 4%k (task knowledge) @ 3 D247 %
ZEeNTES (Flavell, 1979) . FEEM#AKE L, FHIEILDOLHITEZ S
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2 *&BIMO5HEE Z0%E (Bruer, 1998 ; Flavell, 1979)

D, LB EWT D D0, MPEE 2 RET 2008 L COM#T
%o Wenden (1991) (&, #EEMFBOPIZ, BT, SFHFE I
THESL EOMAEERANED L5 I EIZHET 500 E 0 i
HEHTWD, RIZ, HMEARE X, ¥ A7 2317 T 5012, Yo%y
FITF V=R AFNERHTIUEEVORIZ OV TOMGETH b oA
&zﬁﬂ%ku,&17@5%,ﬁ%,%&&auowf@ﬂﬁ%%io
INozFlobe, ROLIBRIEDNE L b, BIz2IE, X ¥BMxHio
TWARHFEFE, HFE, LOX)BEET, LX) IFET L L%
IHEEHTEL D EM-THY, £ﬁ¢%:kaﬁ%?%:t&5@%ﬂ
T ADEVEBRHZLTBY, Beos AT IR B2 ANTT
VR RLENH LI LMo TEY, ¥ AT OHSEEIZ X o THHA
BEEZIZNTHIELTE S,

FREAD S 9 1 OOMETH HIHBHWMEIZ L, FIr=v7, £=
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F)UT, FroF o nEOBRM IO AR Ty MO — )T B EEREN S
FNb, COFMEHELTE, WHLOWLIEHMA NI TV —REE - 4
DA

# T % Holec X Benson 7°5 ) HE L 2B FOHHE, HALHYETE

9 A Y RHMOEENL, FEFIB TV ZLhbirb.
LA 2 5 R B L 2B EOMETH 5, LTI,

b ) —o0ME - BUAM M A S R A L 2FHEOMEE Tnw

>

Do

32 #H=E - XEHAE,SRAFBEEOAR

AT, #a - Uil S BB, wial L7z GRS ry il
PO REEZ T CHAT 20, MZEILTLLECE) bDOTIE R,
TE AR LEVERFEOERZEIT TV b,

2 - ULl 2 5 B2 #E B o B OM&IE, [, #aiick
b EL o T ZET, ANHMEROEKITOMEM (SEMNEE, Wi
PR - MR &) 2EESE A ] v Vygotsky @ 1920 4E18, 1930
FROME AL EFR AT R L o TV b, Vygotsky DI DEZ % A ¥
77— & LTHED L ORI HEISEFIGG (zone of proximal develop-
ment) THh, UL, [ LIRS D S AD scaffolding (£ ) %
BT, = AT LZET S Z KL D o720 DA LETSH N5 IRGE
Eeb] EWVAEZHTHAE, DF D AL, MWEME (other-regulation,
o NOBIFRET]) 25T, BN THCOHE (self-regulation, HH)
% %3 T\ (Kohonen, 2009) . —#zf91Z, HZEIZBWTIE, Zofl
HFiE, HOEY, LORNOHL T T AX— IR, it D, Ll
285, van Lier (1996) 12X % &, HUMRIZEL 70+ ZI3IEH 11
ThY, LFLOHGLVABRERIODLINEA 5T ar%2T D
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CLIZKY)TuARMEEI NS DI TIE R, BHERLEOHWORE
ODREEDA Y5 T2 vay, BELYEIMENERbNLKEE DA
YEIrvarp Il o THHUMEILES,

33 BRENESV

FREODHBE VS E XL, TN [HH] » [2wv] hrOEL LM,
TV, HEEL L, FEREIFHFo-TWEL DLW L)X, FHED
705 A7 IZHEF L T BEFIZBIND b D TdH %, van Lier 1, FERRIFT
DNTWEFEORENPSIPE L 2T = PO ENENOEEICEORE
agency (#L4%, UMM A S AHEO Z &) BHEET L% 50 L,
agency ¥ EEWHIL Vb O HLEVER LN OFETE—BEICZLT
Wz (M3zM),

(2) Learners carry out instructions obedient
given by the teacher

(4) Learners voluntarily ask inquisitive
‘, questions

3 HETR SN agency DEA Y (van Lier, 2008)
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(1) &, BEPEML, FEPER, BEIPEDOEZIZTA— Ny 7
5.2 58w, whbwd IRF style (Initiation, Response, Feedback) % &
AL &9 EHEMAMTEE D ER§ 55%, FEPOSEZID R T RWIRET
Hbo (2) &, HEEOFRRICHE ST, FHAENERL LELEES7), T
THA FEIELL TV RIRIRTH S, (3) HAAEM T2 &, FEIHEA
TEZ L) ETDHIRNTH SH, #LHEI4 7 IRF Style DIZETH %, Agency
MHhWwn) L, FRERERZEERT, RHLTwL0T, (D) % (2) &
agency DEAWH ETH 5L, (4) 1%, FEDPHKEMOFBE IR LT, by
LI ERFEPEM L TORIRRTH 2. (6) 1, FEPEZBIT
T, WEEEEZ L TR TH L. BT TL 5o TWAHFELHTOD
MOERVEZAERFEICHIHLZD LTWEOT, BHWOD agency 374
BOEWEERZLONDLIRNTH S, (6) &, HHIZHHRINLZ E%RL,
FHPTAAT Yy ay LTwaEHETFTHhY), boLd agency DEAW
HENLDTH 5,

HAOH, &, KiZBWThH, (5) ® (6) IZHE 4T 5 positive
7 agency * I L TV AH¥ELLEZHBENIZECSARLGNA L) ICL
Wb DOTH D,

4. B bH 1) (Z

KEFENZBWT D, W, ESRICBWTH CAN-DO Y A M &iHH LT
PEFEHE AT FRPEATHAZ L, HEOHMSWEICRY, 7 A
TNZEEDWAGE T EST) ARSNZ EI22 ), HEERBICE > THIE
WIHFE L WZ ETH D, 7272, Eo22< CAN-DO J R b % v 72 5%
BEXEATL% 01X, CEFROBATH L AL 2FEHELFBIZE T
TV NE, BADOEEHEF IR, SHICEERZIDIZLRDLTHA ).
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